Dallas Pt:ﬁf)lic Schools

November 10, 1998 C oM p e
Dr. Michael Moses Cﬁ cLQuq(,

Commissioner of Education
Texas Education Agency
1701 North Congress Avenue
Austin, TX 78701-1494

Dear Commissioner Moses,

The Dallas Independent School District is in the midst of developing a new five-year
improvement plan. As part of the process we are conducting a thorough needs
assessment and re-examining our goals and all current initiatives. We are formulating a
strong vision for the future and are in the process of developing an over-arching strategic
plan and an action plan for the first year of implementation.

As part of this process, we are naturally examining the Governor’s reading goals for the
State of Texas and carefully considering the emphasis the State and the Agency are
placing on the elimination of social promotion. We are stressing the goal of reaching
reading competency in the early grades and are becoming more vigilant about assuring
that we do not allow social promotion.

As a part of this effort, we are examining our accountability measures and are
reconsidering our entire achievement testing program. As you are aware, in the past our
District has used norm-referenced tests extensively in addition to the 744S and State
End-of-Course tests.. In light of the emphasis on reading and the stress on eliminating
social promotion, we are seeking information regarding the Agency’s views and
recommendations in several areas. The following questions have arisen and we desire the
Agency’s input before we complete our plans and make any adjustments to our
accountability system. In particular, we desire the Agency’s views on these questions:
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Given that the goal of the reading program is for all Texans to be proficient in reading
by the end of third grade, how is the Agency defining and measuring proficiency in
reading? Is passing TAAS at the end of third grade a demonstration of proficiency? Is
passing TAAS at the end of third grade viewed as being on grade level by the Agency?
- Is the Agency recommending, not recommending, encouraging, or discouraging the
use of any other instruments such' as norm-referenced or criterion referenced
instruments to complement the information from 744S?

In light of our large population of students who are Spanish-dominant Speakers of
Other Languages (SOL), how is the Agency defining and measuring proficiency for
students taught in a Spanish-based bilingual program? Is passing the Spanish Z44S
at the end of third grade a demonstration of proficiency? Is passing Spanish 7445 at
the end of third grade viewed as being on grade level by the Agency? Is the Agency
recommending, not recommending, encouraging, or discouraging the use of any other
instruments to complement the information from Spanish T4A4S?

What recommendations is the agency making for measuring progress of students from
Kindergarten through second grade, i.e., how does the Agency recommend tracking
progress toward the state goal prior to the availability of the TAAS or Spanish T4AS at
grade 37 Are any particular type of instruments or particular instruments, norm-
referenced or criterion-referenced on the state approved list being recommended?

With regard to social promotion, is passing the 744S or Spanish TAA4S in addition to
passing all course work sufficient to demonstrate the capability to function at the next
grade level or does failing to pass T4A4S serve as a sufficient indicator that a student
should not be promoted? 1Is the Agency recommending, not recommending,
encouraging, or discouraging the use of other instruments than 744S or Spanish
TAAS in addition to course work in making decisions about social promotion?

As you can see from our questions, we are attempting to make cogent and practical
decisions about our accountability system and are attempting to ensure our decisions
consider Agency policies and recommendations carefully. We are grateful for what
information and guidance you can provide us on these issues. Thank you, in advance, for
your assistance.

Sincerely,

James H. Hughey
General Superintendent
Dallas Independent School District
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November 23, 1998

Dr. James H. Hughey
General Superintendent e
Dallas independent School District ==
3700 Ross Avenue

Dallas, Texas 75204-5491

Dear Dr. Hughey:

Thank you for informing me of the development of the Dallas Independent School District's new
five-year improvement plan. Your effort to review and examine the goals and objectives of all
your current initiatives is to be commended. Your focus on teaching all children to read and on
ending the practice of social promotion will serve to improve the educational experience of all

Dallas schoolchildren.

Texas has been recognized across the nation for our pubiic school accountability system and the
strides we have made in improving the performance of students, particularly our economically-
disadvantage and minarity students. At the core:of.our. accountability system is.the state's testing
program. The Texas Assessment of Academic Skills (TAAS) is designed to give.accurate:ands
specific..information about individual student. .achievement_,based . op. the. state’s. curriculurm
standards, the Texas Essential Knowledge and Skills (TEKS). ltis the criterion-referenced -nature
of the test that allows us to see whether schools are successfully teaching students:the TEKS.
While always subject to improvement, the TAAS test and our accountability system are the best
tools we have for increasing student achievement.

Following are responses to the guestions you posed concerning the TAAS, the reading
instruments for the early grade levels, and social promotion:

The agency defines proficiency in reading as passing the reading portion .of the TAAS. A student
who is “on grade level" is receiving instruction in and performing satisfactorily onsthe curriculum,
specified to be taught at the particular grade. In Texas, this curriculum s the TEKS.. The TAAS is
a criterion-referenced test in that it measures student performance against the TEKS of the
< corresponding grade. Thus, the TAAS is an “on grade level" measure of student performance.
The agency has taken no position on the use of other instruments, including norm-referenced
instruments and other criterion-réferenced instruments, to complement the TAAS.

The Spanish TAAS, the results of which will be added into the accountability system in 1998, may
also be considered a measure of reading proficiency at each grade level. The agency has taken
no position on the use of other Spanish instruments to complement the Spanish TAAS.

The agency has published a list of recommended reading diagnostic instruments for
Kindergarten, Grade 1, and Grade 2. The instruments on the list measure reading sKkill
development and comprehension. School districts have the option of selecting an instrument
from the list or choosing another instrument. The results from the administration of the
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instruments are to be reported. to the local school district's board of trustees. In addition to the

commercially available products on the list, the agency included on the list the Texas Primary

Reading Inventory. This inventory is aligned with the TEKS. A Texas Spanish Primary Reading
Inventory is under development.

At the 1998 Midwinter Conference, Governor Bush announced his goal to end the practice of
social promotion. The specifics of his proposal will be presented during the Legislative Session
that begins in January 1998. Issues such as passage of the TAAS, passage of all coursewark,

‘multiple opportunities to pass the TAAS, and the use of any other instruments to measure student

achievement will be thoroughly discussed during the Session.

Our system of a state-adopted curriculum, textbooks and instruction aligned to this curriculum, an
assessment System based on this curriculum, and an accountability system which holds
individual schools and districts responsible will continue to ensure that the our public schools will
focus on all Texas schoolchildren achieving academic success.

Sincerely yours,
Mike Moses
Commissioner of Education
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TEA Position on Using 7445 Data and
TAAS-Norm Referenced Comparisons

Abstract

The Dallas Public Schools is in the process of defining goals and initiatives for the five vear
period from 1999 to 2003. Key elements in these efforts are goals and initiatives treating
academic subjects. To clarify the accountability measures associated with these goals, the
district asked TEA Commissioner Moses for clarification of the TEA position regarding the
interpretation of standing on the 744S test and its relation to other instuments including norm-
referenced tests and its use in avoiding social promotion. The Commissioner noted the

following:
s “The Agency defines proficiency in reading as passing the reading portion of the 7.445.”

e The Commissioner indicated that the Spanish 7.44S defines reading proficiency in Spanish at
each grade level.

¢ The criteria for avoiding social promotion including passing 7445 will be considered in the
1999 Legislative Session and have not been determined ver.
The Dallas Public Schools conducted a study of the comparability of the 7445 and the current
District norm-referenced test, the /7BS. The studv was undertaken because of concerns about

the test which have arisen in the course of examining IA44S results in evaluating student
performance. The major results of the study and information from District project evaluations

were as follows:
» The T44S contains sufficient higher order skill items to provide a measure of upper level

performance. However, passing T44S is an insufficient measure of upper level performance. A
more stringent use of 7.44S results must be made 1o assure the measurement of high level

performance.

¢ Equating performance on 744S and /7BS, passing T4AS in reading at grades 3-8 was equivalent
to the 23th percentile of the /7BS. In mathemarics, passing 7445 at grades 3-5 was equivalent
to the 40th percentile of the /7BS, but at grades 6-8 was equivalent to the 33rd percentile of the
ITBS. Performance art grade 10 was lower in both math and reading.

s Passing all T4A4S objectives at a level of 70% was found 1o be an appropriate measure of higher
level performance. Again, at grade 10 all performance values were lower.

It is recommended that the District move to treat passing 7445 as a first-level objective only. It
is recommended that the District set and reward higher standards on the 7445 to promote
teaching and learning of higher order skills.

Introduction

The Dallas Public Schools is in the final stages of completing a new five year
improvement plan, Vision 2003. In the process of constructing the plan, the District has
systematically obtained input from all levels of stakeholders regarding District goals and
initiatives to meet these goals. Naturally, academic goals are the most prominent of these
goals and initiatives, particularly those in the core subjects and, of those, particularly
those in reading. The emphasis on these academic goals and on reading has prompted an
equal concern about how progress on these goals will be measured, leading to an
examination of the accountability system and the measures used therein.

Parallel to the concerns with the accountability system and the measurement of
goals, the District has been in the process of selecting a norm-referenced testing system

-
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APPROXIMA'TE PERCENTILES -
Math - Pass TAAS Read - Pass TAAS
Grade  Pcreentile  Percent Grade  Percentile  Percent
3 40 84.2 3 »22 85.9
4 42 86.5 4 27 84.5
5 40 89.1 5 26 82.9
6 33 90.4 6 26 87.4
7 33 87.2 7 24 81.6
8 31 86.4 8 2 83.0
10 23 83.3 10 10 86.5
Math - Pass All Objectives Read - Pass All Objectives
Grade  Percenlile  Percent Grade Pcrcentilc  Percent
3 76 59.9 3 45 65.4
4 85 55.9 4 66 50.6
S 78 55.6 5 62 48.8
G 79 560.9 0 67 53.4
7 81 56.7 7 49 00.6
S 75 51.9 8 53 59.4
10 53 09.2 10 35 67.0
Math - TLI 80% Read - TLI 80%
Grade  Percentile  Pereent Grade  Percentile  Percent
3 62 75.6 3 36 76.9
4 066 77.4 4 4] 81.3
5 57 82.5 3 36 76.5
6 §§ 33.0 ¢ 35 82.0
7 S5 77.2 7 36 76.1
8 51 74.7 8 33 78.3
10 38 V4.1 10 16 814
Math - TLI 85% Read - TLI 83%
Grade -Percentile  Percent Grade DPercentile  Percent
3 79 61.7 3 44 71.3
4 83 61,1 4 56 70.8
5. 727 5 46 69.8
6 69 74.1 6 48 72.0
7 08 71.0 7 49 66.8
8 68 67.0 3 48 68.0
10 55 69.1 10 32 70.7
Math - TLIYU0% Read - TLI 90%
Grade  Pcrecntile  Pereent Grade Percenlile  Pereent
3 96 38.2 3 60 59.4
4 97 324 4 67 58.9
5 87 479 5 56 59.2
6 88 52.2 6 60 66.9
7 Q3 St 7 64 61.3
8 90 46.8 8 60 59.5
10 10 33 64.5

84 49.0
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for the next three years. Each form of the current test, the /TBS, has been uséd with its
norming system for the maximum three years allowed by state law. As part of this
process, two concerns were the differences between the 74.4S and /7BS and how both
should be used in the accountability system. These conderns were heightened with TEA
announcing major enhancements to the 744S and the State accreditation system and with
the Governor’s initiative in reading and the announced initiative to end socia] promotion.

These concemns prompted two actions. In the first, the District sent a letter to
TEA Commissioner Mike Moses requesting clarification on the Agency’s position
regarding the use of the 744S and Spanish 7.44S tests to determine reading proficiency
and as a criterion for determining readiness for promotion. Also, the District requested
the Agency position on the use of other tests such as the J/TBS in conjunction with 744S.
In the second, the District conducted a study of the differences in level of scoring on the
T4AS and ITBS in both reading and mathematics. This study determined levels of both
tests where the tests were approximately equivalent.

This paper summarizes the responses of the commissioner and reports on the
results of the study comparing the 7.44S and I/7BS. Additionallv, it discusses
recommendations regarding the use of the 7.44S test in light of information from the
responses of the commissioner, the comparison study, and from related parts of current
evaluation reports. The text of the letter sent to the Commissioner, the reply of the
Comumissioner, and technical information from the study are presented in the appendix to
this report.

The Position of TEA Regarding 7.44S
The District requested from Commissioner Moses and TEA the position of the
Agency on the following four points:

* Was passing 7445 at the end of the third grade a measure of proficiency in reading
and did the Agency view it as being on grade level? Did the Agency encourage the
use of other instruments such as /78S with the 7.445?

* Was passing Spanish 7445 at the end of the third grade a measure of proficiency in
reading for bilingual program students and did the Agency view it as being on grade
level? Were other instruments recommended?

* Did the Agency recommend any inswuments for tracking progress of students in
reading from grades K through 2?

» Was passing the 744S or Spanish 7.44S sufficient as a measure of proficiency for
promotion? Was not passing either test sufficient reason to not recommend
promotion?

TEA Position on Using 7445 Data and TAA4S-Norm Referenced Comparisons Page 2



Commissioner Moses sent a letter which gave the following responses fo these
questions:

e The T4AS is a criterion-referenced test matched to the TEKS, the Texas curriculum
standards. As such, the “Agency defines proficiency in reading as passing the reading
portion of the TAAS.” Further, he characterized the 744S as an “on grade level”
measure of student performance. Finally, he indicated that the Agency had no
position on the use of other test instruments.

¢ The Spanish 744S 1s a measure of reading proficiency at each grade level. The
Agency has taken no position on the use of other Spanish-based tests.

e The Agency has a list of recommended diagnostic tests for grades K-2 to assess
reading prior to the 7.44S at grade 3. Districts may choose from the list or select
other tests. The Agency indicates that the results from using these tests should be

reported to Board of Education.

e The Legislature is to discuss the issues involved in preventing social promotion
during the current Legislative Session. The Commissioner implied that any action
will await this discussion.

Comparison of Scoring Levels on the 7.4.45 and /ITBS

To determine approximately equal scoring levels on the T744S and I7BS, all
students taking both tests in reading and mathematics in 1998 were compared by grade
level. The following table gives the number of students by grade level. (At grade 10, the
population was the students who had taken the 74P, the secondary level of /TBS, at grade
9 in 1997 and had taken the 7.4.45 in 1998.)

Number of Students Tested on /78S and 7.4.45 in 1998

Grade Level Reading ! Mathematics
3 9,231 ( 9,235
‘ 4 9,334 9,323

5 9.392 9,372
6 9.586 9,617
7 9.165 8,861
8 | 8,658 8,341
10 5,152 5,111

Total 60,518 59,860

The first comparisons made between tests were to determine the numbers and
percentages passing 74A4S and reaching either the 50th percentile or the 40th percentile
on [TBS and the number reaching only one of these criteria. The 40th and 50th

-
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percentiles were selected since the 50th percentile is commonly misperceived as grade
level and the 40th percentile has been the District definition of functioning at grade level
for a number of years. Complete numbers for these comparisons are in the Appendix.
From these numbers, the proportion meeting each criterion was computed. The following
table presents the portion meeting each criterion relative to the other.

Comparison of Passing 7.4.4S and 40th and 30th Percentiles on ITBS

Reading
Grade ‘ Percent At 530th Percent That | Percent At 40th Percent That
Percenule That | Pass 7445 At | Percentile That | Pass 7445 At
Pass 744S 50th Percentile Pass T44S 40th Percentile
3 56% 43%% 93% 60% |
4 95% 33% 91% 71% ’
5 93% | 352% 92% 61%
6 96% 34% 93% 68%
7 | 96% 40% 94% 54%
8 95% | 44% 921 52%
10 97% 26% 96% 44%
Marhemarics
Grade | Percent At 50th Percent That | Percent At 40th ‘ Percent That
Percentile That | Pass 7445 At | Percentile That | Pass 7445 At
Pass T44S. | S0th Percentile | Pass T44S ‘ 40th Percentile
3 88% 76% | 84% | 83%
4 90% 80% 85% | 90%
5 94% 73% 89% 89%
6 96% 73% | 92% 87%
7 93% 65% | 92% 76%
8 95% 5% | 91% 71%
10 98% 27% | 94% 56%

In reading, at least 93% of students at the 50th percentile on the /7BS at each
grade pass T4A4S. Conversely, no more than 55% of students who pass 7445 reading are
at the 50th percentile on /7BS. In math, at least 88% of students at the 50th percentile
pass TAAS, while no more than 80% passing 74A4S are at the 50th percentile. For the
40th percentile of reading at least 91% pass TAAS while no more that 71% that pass

-

TEA Position on Using T.445 Data and T44S5-Norm Referenced Comparisons Page 4



TAAS are at the 40th percentile. In mathematics, the passing rate on 7445 for those at the
40th percentile equals or exceeds the converse at grades 3-5, while performance is lower
at grades 6-8 and 10. The difference in performance gt grade 10 is consistently larger
than at grades 3-8. Clearly, passing 744S is less rigorous than attaining the 40th
percentile on the /7BS with the exception of mathematics at grades 3-5. Also, the tests
are closer in the area of mathematics than in reading.

These values raised the question of where the passing rate on 744S matches /7BS
percentiles. A further question arose regarding what level of performance on 744S could
be regarded as a measure of higher level performance. To answer these questions, the
next stage of the study was to determine /TBS percentiles approximately equivalent to
passing 7445, to a TLI score of 80, and 10 passing all objectives on the T7.448S.

For this part of the study, the cumulative distributions of the percent passing
T4AS and each of the other 7. 4_-'15 statistics relative to the percent at a given ITBS
percentile were computed across the range of percentiles. From the point in these
distributions where the curves intersected, approximately equivalent percentiles were
computed for each 7445 statistic. The equivalencies are given in the following table.

At grades 3-8, passing 7:4.4S in reading ranges in value from the 22nd to the 27th
percentile. In mathematics, percentiles range from the 40th to 42nd at grades 3-5 and
from the 31stto 33rd at grades 6-8. For a TLI of 80 percentiles in reading range from the
33rd to the 41st and in math from the 33rd 1o the 66th at grades 3-8. Finally, passing all
T44S objectives corresponds to percentile ranks ranging from the 45th to the 67th in
reading and from the 75th to the 83th in mathematics at grades 3-8. The percentile
matches in each group are much lower for grade 10.

To summarize the equating of a passing scores on 744S with /TBS percentiles, at
grades 3-8 passing 74A4S in reading is approximately equal to the 25th percentile. In
mathematics, at grades 3-3, passing 744S is approximately equal to the 40th percentile
and at grades 6-8 to the 33rd percentile. For grades 3-8, passing all 74A4S objectives was
found to be an appropriate measure of higher level performance.
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ITBS National Percentile Ranks Matching
Selected 7448 Statistics
Reading
Grade Passing Pass All
TAA4S TLI=80 | Objectives

3 ! 22 36 45

4 | 27 | 41 66

5 | 26 | 36 | 62

6 | 26 | 35 67

7 24 | 36 49

8 22 1 33 53

10 10 1 16 35

Mathemarics
Grade Passing | Pass All
TAAS TLI=80 | Objectives

3 40 62 I 76 |

4 42 66 | 5
I 40 | 37 7 |
, 6 33 | 55 \ 79

7 33 | 55 | 81

8 31 | 53 75

10 | 23 ] 38 53

Related Issues Arising in District Evaluations

The evaluation of the elementary mathematics program in 1996-97 conducted a
thorough analysis of the 7.4.4S mathematics test. The evaluation noted first that the 744S
had sufficient higher order skills items to adequately test mathematics. This countered a
misperception about the T4A4S that it was too easy a test. The report noted that the
problem stems from the passing score being set too low, not from the test itself. The
analysis reported above verifies this conclusion. Second, District students did not do well
on the higher order skills objectives on the 744S test. This is a pervasive problem noted
on the /TBS as well as the T44S and noted in the observations of all major evaluations
conducted in the last several years. Finally, the evaluation noted that it was possible to
score well enough on the lower level objectives of the 744S to pass the mathematics
accreditation criterion for 1999-2000 (50% passing 744S in all subgroups and total)
without mastering the higher order objectives. This last point is important since a school
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committed to inexorable drill of lower level objectives will probably be accredi‘t‘ea via the
TAAS.

The results obtained in the analysis of reading during the preparation of the school
effectiveness indices reinforce the results obtained in the mathematics study. The 7448
reading test contains sufficient higher order skill items to provide a measure of advanced
performance. Again, the evaluations of the reading programs indicate a problem in
teaching higher-order skills.

Consistently, the evaluations point to inappropriate responses to meeting
accreditation requirements in the schools by targeting lower skill 744S objectives ana
failing to put enough emphasis on higher order 744S objectives. This response is
understandable in one sense since schools must meet an immediate threat of loss of
accreditation status if low achieving students fail the 744S in sufficient numbers. (In
1998-99, 45% of all students and of each 7.44S subgroup in a school must pass each
relevant 74.4S subtest to avoid being classed low-performing.) Principals and teachers
feel insecure if insufficient attention is paid to 7.44S and start paying less attention to
students who will safely pass 744S and start spending more time with all students
assuring a minimum response level. Unfortunately, targeting a minimum response level
is insufficient to master higher order skills.

The major problem is that schools are led to believe the percent passing T4A4S is
more rigorous for a school and all students as the school moves from low-performing to
acceptable to recognized to exemplary. It is only more rigorous for low performing
students in a school. Increasing the percent passing all objectives is a more appropriate
higher order objective for 744S. Unfortunately, schools are not sufficiently rewarded for
meeting higher order objectives.

It is recommended that the system of rewards for performance on 7.4.4S be
examined and that an expanded reward system be implemented which stresses
performance on higher level objectives. Passing 7.44S and doing well on the State
accreditation system are still highly appropriate objectives for low achieving students in
our schools. However, more substantial objectives need to be set, attained, and given the
sort of accolades attached to the current State svstem in order to shift attention to hicher
order skills and performance. B
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Appendix

The appendix contains:

a copy of the text of the letter from Dr. Hughey to Commissioner Moses requesting
clarification on 744S issues.

a copy of Commissioner Moses’ response to the request.

backup tables with information regarding the study of 744S and /7BS performance
levels :-

and, cumulative function graphs indicating points of test equivalence.
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Dallas Public Schools

November 10, 1998

Dr. Michael Moses
Commissioner of Education
Texas Education Agency
1701 North Congress Avenue
Austin, TX 78701-1494

Dear Commissioner Moses,

-The Dallas Independent School District is in the midst of developing a new five- -year
improvement plan. As part of the’ process we are conducting a thorough needs
assessment and re-examining our goals and all current initiatives. We are formulating a
strong vision for the future and are in the process of devel oping an over- arching strategic
plan and an action plan for the first year of implementation.

As part of this process, we are naturally examining the Governor’s reading goals for the
State of Texas and carefully considering the emphasis the State and the Agency are
placing on the elimination of social promotion. We are stressing the goal of reaching
reading competency in the early grades and are becoming more vigilant about assuring

that we do not allow social promotion.

As a part of this effort, we are examining our accountability measures and are
reconsidering our entire achievement testing program.” As ydu are aware, in the past our
District has used norm-referenced tests extensively in addition to the 744S and State
End-of-Course tests. In light of the emphasis on reading and the stress on eliminating
social promotion, we are seeking information regarding the Agency’s views and
recommendations in several areas. The following questions have arisen and we desire the
Agency’s input before we complete our plans and make any adjustments to our
accountability system. In particular, we desire the Agency’s views on these questions:

James H. Hughey General Superintendent
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¢ Given that the goal of the reading program is for all Texans to be proficient in reading
by the end of third grade, how is the Agency defining and measuring proficiency in
reading? Is passing T4A4S at the end of third grade a demonstration of proficiency? Is
passing TA4S at the end of third grade viewed as being on grade level by the Agency?
Is the Agency recommending, not recommending, encouraging, or discouraging the
use of any other instruments such as norm-referenced or criterion referenced
instruments to complement the information from 7.4.4S?

* In light of our large population of students who are Spanish-dominant Speakers of
Other Languages (SOL), how is the Agency defining and measuring proficiency for
students taught in a Spanish-based bilingual program? Is passing the Spanish 744S
at the end of third grade a demonstration of proficiency? Is passing Spanish T44S at
the end of third grade viewed as being on grade level by the Agency? Is the Agency
recommending, not recommending, encouraging, or discouraging the use of any other
instruments to complement the information from Spanish 744.S?

» What recommendations is the agency making for measuring progress of students from
Kindergarten through second grade, i.e., how does the Agency recommend tracking
progress toward the state goal prior to the availability of the 7445 or Spanish TAAS at
grade 3? Are any particular type of instruments or particular instruments, norm-
referenced or criterion-referenced on the state approved list being recommended?

» With regard to social promotion, is passing the 7.44S or Spanish 7445 in addition to
passing all course work sufficient to demonstrate the capability to function at the next
grade level or does failing to pass 7.44S serve as a sufficient indicator that a student
should not be promoted? Is the Agency recommending, not recommending,
encouraging, or discouraging the use of other instruments than 7.44S or Spanish
T4A4S in addition to course work in making decisions about social promotion?

As you can see from our questions, we are attempting to make cogent and practical
decisions about our accountability system and are attempting to ensure our decisions
consider Agency policies and recommendations carefully. We are grateful for what
information and guidance you can provide us on these issues. Thank you, in advance, for

your assistance.

Sincerely,

James H. Hughey
General Superintendent
Dallas Independent School District
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i

sura of siudent performance.
including norm-refersnced
ment the TAAS.

"orrnsoonomg ara T
The agency has Lak-x.
instruments and other crit

The Spanish TAAS, the rasulis of which will be 2dded inte the zccountability systemin 1898, may
evel. The agency has teken

2lso be considered a measure of readino proficiancy &t €2ch grade L.
no position on the usz of cther Spznish insiruments tc compisment e Spanish TAAS.

The agency has publishsd = list of recommsndsd rezding diagnostic instruments for
Kindergarien, Grade 1, and Grade 2. The insiruments on the list measure rezding skill
development and comprehension. School districis have the option of selecling an instrument

from the Tist or choosing ancther insirument. The results from the administration of the

H
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instruments are to be reported to the local school district:s board of trustees. |n addition to the
commercially available products on the list, the agency inciuded on the list the Texas Primary
Reading Inventory. This inventory is aligned with the TEKS. A Texas Spanish Primary Reading

Inventory is under development.

At the 1988 Midwinter Conference, Govarnor Bush announced his goal to end the practice of
social promotion. The specifics of his propesal will be presented during the Legisiative Session
that begins in January 1999. Issues such as passage of the TAAS, passage of all coursawork,
multiple opportunities to pass the TAAS, and the use of zny other instruments to measure student
achievement will be thoroughly discussed during the Session.

Our sysiem of a state-adopted curriculum, textbooks and instruction eligned to this curriculum, an
assessment System based on this curriculum, and zn accounishility system which holds
individual schools and districts responsible will continue to ensurs that the our public schools will
focus on all Texas schoolchildren achieving academic suczess.

Sincerely yours,
Mike Moses
Commissioner of Education



TEA Position on Using T44S Data and
TAAS-Norm Referenced Comparisons

Technical Appendix

This appendix contains:

e two backup tables with information regarding the swdv of 744S and ITBS
performance levels

e and, ten cumulative function graphs indicaiing points of test equivalence for 744S
passing and /7BS percentiles.

The backup tables contain the complete numbers for the computation of data contained in

the report comparing percentages passing the 7.44S and mesting the 40th or 50th

percentile of the /7BS. The cumulative functions are the graphs used 10 determine the

percentile equivalents of 7.44S passing. Similar graphs were prepared and used, but are

not included in the Appendix for the equivalents of passing all 74.4S objectives and for

the equivalents of meeting a TLI of 80.
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